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Introduction

In today’s globalized world, knowing foreign languages, particularly English,
is crucial due to modern technology and the constant need for information.
Communication and business rely heavily on partnerships worldwide, utilizing the
internet, robotics, and artificial intelligence. English stands out as the universal
language, dominating world media, film, music, TV, and information technology.

Effective education and the quality of acquired skills require the maximum
involvement of participants in education, i.e., teachers and students, but also the
family as the primary environment of the student. Having in mind complexity of this
process, there is a need for partnership in education. Partnership is based on the
assumption that different actors combine their strengths and resources in making
decisions and undertaking activities towards a common goal, which in education
means creating optimal conditions for learning and child development (Knight-
McKenna & Hollingsworth, 2016; Lekli & Kaloti, 2015; Pavlovi¢-Breneselovi¢,
2010; Plummer, 2011). This further emphasizes the need for a partnership between
parents and teachers, in order to effectively educate the child.

Recognizing the importance of communication skills in the English language,
as well as the importance of establishing partnership relations between family and
school, this work focuses on enhancing students’ English communication skills
through teacher-parent partnership. It explores the concept of educational partnership,
particularly between teachers and parents, and presents empirical research findings on
their attitudes toward improving students’ English language abilities.

Theoretical framework of research

The English language in education and school curriculum. Globalization,
emerging post-WWII, connects nations economically and culturally. It facilitates
access to foreign businesses, education, and entertainment, with language being a
pivotal aspect (Kresi¢, 1996). In the 21%t century, life poses numerous challenges
requiring continual adaptation. Education systems aim to prepare students for this
rapidly changing world by focusing on acquiring essential skills beyond basic formal
education (Savi¢, 2014). Therefore, modern education systems focus on the
acquisition of skills that are necessary to achieve these goals.

The role of the Internet in everyday life leads to the daily use of the English
language, especially among younger generations around the world (Al-Kadi &
Ahmed, 2018; Lekawael, 2017; Pasali¢ & Marinov, 2008). English becomes part of
their daily life and communication. International education means attending classes
in English, while scientific papers are written in English in addition to the native
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language. English dominates all institutions of the European Union and many other
countries.

Contemporary authors often try to define the skills necessary for success in the
21st century. Shin believes that in the United States of America the key areas relate
to awareness of the global world, economic, financial, business and entrepreneurial
literacy, civic, health and environmental literacy, which should be developed through
the so-called “7K skills” (Shin, 2014), which include communication, cross-cultural
understanding, critical thinking, career, computer literacy, creativity and
collaboration.

Teaching English to children can unlock numerous benefits, including
improved global communication, cultural understanding, self-confidence, leadership
skills, and enhanced critical thinking (Savi¢, 2013). To maximize these benefits,
teaching methods should foster creativity, cooperation, empathy, respect, and
intercultural dialogue while avoiding stereotypes and condemnation.

Certain studies have also shown that knowing two or more foreign languages
has a positive effect on the brain and reduces the risk of Alzheimer’s disease and
dementia due to aging (Bu¢i¢, Spasi¢, Petrovi¢, 2020). Also, the results of the research
conducted by Ellen Bialystok (Bialystok, 2004) show that bilingualism enables better
thinking and more efficient solving of complex tasks, but also slows down cognitive
deterioration in old age. This further affects the individual’s business performance,
the development of active listening skills, communication skills and increased
tolerance for diversity.

External motivation is crucial for learning English. Students primarily learn in
the classroom and at home. In foreign language learning, reading, writing, and
listening typically precede speaking (Shastri, 2009). Savi¢ notes that teachers rely
heavily on textbooks and notebooks, limiting opportunities for authentic
communication (Savi¢, 2014). Lado believes that the goal of learning a foreign
language is “the ability to use the language, understanding the meanings and
connotations in terms of the target language and culture, as well as the ability to
understand the speech and writing of the native speakers of the target culture in terms
of their great ideas and achievements” (Lado, 1964: 25). Therefore, when acquiring
knowledge of a foreign language, we must take into account the social factor, which
entails economic, cultural, political and other aspects.

Partnership in education as a way of developing
communication skills in English

A modern school must evolve and adapt to societal changes by fostering a
learning community. Transforming the education system involves redefining the roles
of teachers, students, professionals, parents, and the broader community. This
necessitates fostering partnerships in education.
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Partnership, as defined by contemporary authors, entails cooperative work
toward shared goals, involving a division of power and responsibility, resource
sharing, risk sharing, and mutual benefit (Rodal & Mulder, 1993). In addition to
common goals, partnership is defined by other concepts: relationship (collaborative),
responsibility (joint), distribution of power (equality), quality communication
(negotiation, harmony), energy (action) (Sekuli¢-Majurec, 2007).

According to some contemporary authors, partnership can be defined as a
relationship between two or more parties, who have agreed to work cooperatively
towards a common and/or compatible goal and in which there is: division of power
and responsibility, connection and sharing of resources, division of responsibilities
and joint assumption of risks as well as mutual benefit (Rodal & Mulder, 1993).

The term partnership is becoming an indispensable part of education in the
modern world, where modern education implies constant cooperation between all
participants at all levels of the education system. Namely, different actors connect and
combine their strengths and resources in making decisions and undertaking activities
towards a common goal (Breneselovi¢-Pavlovi¢, 2010), therefore creating optimal
conditions for education, learning and child development.

Pavlovi¢-Breneselovi¢ advocates for a systemic approach to partnership,
emphasizing a holistic and process-oriented perspective. This approach views
partnership as a complex system comprising interconnected social, programmatic,
personal, and restrictive dimensions. It involves reconceptualizing roles across these
dimensions, shifting from power over others to power with others in the social context,
emphasizing dialogue at the program level, encouraging invitation and participation
at the organizational level, and fostering trust at the personal level. From the
dimensions of partnership defined in this way, the following features of the
partnership relationship arise: equality, competence, complementarity, authenticity,
democracy (Pavlovi¢-Breneselovi¢, 2010). An effective partner relationship is built
and manifested through a common field of action and depends on each individual
participating in the relationship, as well as on the entire context of action. What will
be the nature of the relationship depends on the aspirations, beliefs, actions and
reactions of each actor of the relationship.

When it comes to the benefits of the partnership between the family and the
educational institution, some studies have pointed to the importance of the active
involvement of parents in the child’s education. Positive effects can be e.g., a better
impression of parents about the school and teachers, but also about students, which
results in reducing negative behaviour among students and achieving a better
atmosphere in the school (Hornby, 2011). This further leads to better communication
between parents and teachers, which encourages higher expectations of parents from
children, and consequently leads to improvement of the child’s habits and better
success in school. The results of various researches (Henderson & Berla 2004;
Hoover-Dempsey & Sandler, 1997) showed that there is a close relationship between
parental involvement and students’ school achievements, attendance, homework,
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grades and educational aspirations, a more positive attitude towards school in general
and a smaller number of students who drop out of school.

The relationship between families and schools is complex and subject to
debate, primarily due to differences in defining their roles, nature, and objectives
(Pavlovi¢-Breneselovi¢, 2014). These disparities stem from varying perspectives on
education's purpose and, consequently, on the role of this relationship. Effective
communication and mutual understanding are essential for a successful partnership
between families and schools. Both parties must communicate openly about issues,
propose solutions, and seek ways to enhance cooperation to ensure the student's
academic success.

Research methodology

The main subject of this research is dynamic process of partnership between
teachers and parents related to the development of communication skills among
children. Therefore, the aim of this research is to determine the possibilities of
improving students’ communication skills in English as foreign language through the
partnership of family and school, based on the opinion of teachers and parents.

The following research tasks arise from the research objective set in this way:

(1) Examine the opinions of teachers and parents about the importance of
communication skills in English as foreign language.

(2) Examine the opinions of teachers and parents about current forms of
partnership cooperation aimed for development of communication skills in
English as foreign language.

(3) Examine the opinions of teachers and parents about the future possibilities
of improving partnership cooperation in order to develop students’
communication skills in English as foreign language.

(4) To determine whether there are differences in the attitudes of parents and
teachers about cooperation partnership in order to improve students’
communication skills in English as foreign language related to the specific
characteristics of parents and teachers (level of formal education of parents,
number of foreign languages parents use and length of work experience of
teachers).

The descriptive method will be used in the research. Data will be collected
using two instruments, each consisting of 16 items (32 in total) divided in four
categoric related to the appropriate research tasks. Each statement is evaluated on a
five-point Likert-type frequency scale (range from 1 to 5) where higher value
represents stronger level of agreement with the statement.
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Assessment scales are specially constructed for this research purposesby using
guidelines and models from similar instruments that are examined cooperation and
partnerships between teachers and parents.

The sample consists of parents and teachers of children who attend classes in
English as foreign language.

The sample is chosen from the pool of available participants who are
voluntarily accepted to participate in research and in total of 64 foreign language
teachers in primary and private schools and 65 parents. Therefore, the relevant popu-
lation consist of teachers and parents from primary and private foreign language
schools from the territory of the Republic of Serbia.

Analysis of research results

Attitudes of teachers and parents about the importance of communication skills
in English language. The first task of the research is to examine the views of teachers
and parents about the importance of communication skills in the English language.

In this regard, first six items were analysed, which represents the sum of the
respondents’ degree of agreement with the first six items, which refer to the attitudes
of teachers and parents about the importance of communication skills in the English
language for students.

Table 1. Descriptive statistical indicators for first six items depending
on the group of respondents

Number of  Arithmetic Standard - .
Minimum Maximum

Group respondents mean deviation .
S Min. Max.
(N) (X) (sD) (Min) ~ Max)
Teachers 64 27.16 2.53 18 30
Parents 65 28.38 2.58 19 30

Descriptive statistics for each of the 6 items, which refer to teachers’ attitudes
about the importance of communication skills in the English language, are presented
in Table 2.
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Table 2. Descriptive statistical indicators for variables related to teachers’
attitudes about the importance of students’ communication skills in English

Statement (Item)

N

AM (X) SD

Min.

Max.

Communication skills in the English
language are important for a child’s
general education.

Having communication skills in the
English language can be an advantage
when acquiring formal education.
Having communication skills in the
English language can be an advantage
when enrolling in secondary school.
Having communication skills in the
English language can be an advantage
enrolling in a university.

Having communication skills in the
English language can be an advantage

during professional development abroad.

Communication skills in the English

language are an advantage in job searching.

64

64

64

64

64

4.64

4.78

3.66

4.27

5.00

481

.68

.45

1.10

.93

.00

47

2

5

Based on presented data (AM (X), SD and sig. less than .05) of the teacher’s
degree of agreement with each of the six items, where the arithmetic mean is greater
than 4.5 on 4 of the 6 items, greater than 4 on 5 of the 6 items, and only one item has
an arithmetic mean between 3.5 and 4, we can conclude that teachers highly value the
importance of improving students’ communication skills in the English language. By
the fact that the sum of the arithmetic means which represents the degree of agreement
with the given six items, is equal to 27.16, which is a high value, we confirm that
teachers have extremely positive attitudes about the importance of improving

communication skills.

Table 3. Descriptive statistical indicators for six variables related to parents’
attitudes about the importance of students’ communication skills in English

Statement (Item) N AM(X) SD Min. Max.
Communication skills in the English

language are important for a child’s 65 4.83 .52 3 5
general education.

Having communication skills in the

English language can be an advantage 65 4.86 46 3 5

when acquiring formal education.
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Statement (Item) N AM(X) SD Min. Max.
Having communication skills in the
English language can be an advantage 65 4.32 1.03 1 5

when enrolling in secondary school.
Having communication skills in the
English language can be an advantage 65 4,57 .83 1 5
when enrolling in a university.

Having communication skills in the

English language can be an advantage 65 4,97 A7 4 5
during professional development abroad.
Communication skills in the English

C - . 65 4.83 42 3 5
language are an advantage in job searching.

According to the values in Table 3 (AM (X), SD and sig. less than .05) related
tothe parents’ agreement with each of the six items, as each is greater than 4.5, except
for one parameter (which is 4.32 and greater than 4), we can conclude that parents
highly value the importance of improving students’ communication skills in the
English language. Additionally, the total score of agreement with all six items for
parents has an arithmetic mean of 28.38, which is extremely high (minimum is 6,
maximum 30), we confirm that parents highly value the importance of improving
communication skills. Based on the obtained results, we can conclude that both
teachers and parents highly value the importance of improving students’
communication skills in the English language.

Observing the distribution of values regarding first six items in the group of
teachers and the group of parents, and based on the Kolmogorov-Smirnov test, we
conclude that neither the first nor the second variable has a normal distribution,
because the significance is less than .05, therefore we examine potential differences
in attitudes with the corresponding non-parametric Mann-Whitney test presented in
Table 4.

Table 4. Difference in attitudes about the importance of improving students’
communication skills in the English language between groups of teachers and parents

Group Number of  Rank mean Sum of Mann-Whitney test re_sults

respondents Sum ranks Z P(2-tailed)
Teachers 64 54.20 3468.5 -3.255 .001
Parents 65 75.64 4916.5

As the significance is equal to .001, which is less than .05, we accept that there
are differences in attitudes, and by comparing the arithmetic means of the total scores
27.16 < 28.38, we conclude that parents have significantly more positive
attitudesabout the importance of students” communication skills in English.

186



Stevanovi¢, N., Trajkovié, A.: Partnership between Teachers and Parents to Improve ...
350PHUK PAJIOBA ¢ I'OJI. 27 o EP. 26 ¢ JIELIEMBEAP 2024 ¢ 179-200

Attitudes of teachers and parents about current partnership
cooperation aimed at developing communication skills
in the English language

The next task is related to the examination of teachers’ and parents’ views on
the current partnership cooperation in order to develop students’ communication skills
in the English language. Accordingly, we analysed degree of agreement with the four
items which are related to the attitudes of teachers and parents about the current
partnership in order to improve students’ communication skills in the English
language.

Table 5. Descriptive statistical indicators regarding current partnership
cooperation depending on the group of respondents

Number of  Arithmetic Standard . .
Minimum Maximum

Group responders mean deviation .
5 Min. Max.
(N) X (SD) Min) — (Max)
Teachers 64 12.17 3.43 4 20
Parents 65 13.48 5.59 4 20

Descriptive statistics for each of the 4 items, which refer to teachers’ attitudes
about current partnership cooperation aimed at developing students’ communication
skills in the English language, are presented in Table 6.

Table 6. Descriptive statistical indicators for variables related to teachers’
attitudes about current partnership cooperation aimed at developing
communication skills in the English language

Statement (Item) N AM(X) SD Min. Max.
There is an effective partnership between
family and in order to acquire communication 64 3.16 1.04 1 5

skills in the English language in students.

Parents are involved in the work of students
to acquire and improve communication skills.
Parents express interest in becoming more
actively involved in their children’s work

on acquiring communication skills in the
English language.

Parents and teachers work together to solve
problem in acquiring and improving 64 3.03 .98 1 5
students’communication skills.

64 3.08 .98 1 5

64 291 1.02 1 5
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Based on descriptive values in Table 6 (AM (X), SD and sig. greater than .05)
related to the agreement of the teachers with each of the four items, as three values
are higher than 3, and one is slightly lower than 3, we can conclude that there is a
certain degree of satisfaction with the current state of partnership cooperation. The
total score of the arithmetic means is 12.17 (the maximum is 20), which further
implies that satisfaction exists, but not at a high level.

In the following table, we can see descriptive statistics for each of the 4 items,
which refer to parents’ views on the current partner cooperation.

Table 7. Descriptive statistical indicators for variables related to parents’
attitudes about current partnership cooperation aimed at developing communication
skills in the English language

Statement (Item) N AM (X) SD Min. Max.

There is an effective partnership between
family and school in order to acquire
communication skills in the English

language in students.

Parents are involved in the work of students
to acquire and improve communication skills.

Parents express interest in becoming more
actively involved in their childrens work
on acquiring communication skills in the
English language.

Parents and teachers work together to solve
problems in acquiring and improving 65 3.35 1.65 1 5
students’ communication skills.

65 3.51 1.43 1 5

(o2}

5 3.11 1.64 1 5

65 3.51 151 1 5

Similar to teachers, the values for parents are between 3.5 and 5, that is, all
values are greater than 2.5, so we can conclude that there is satisfaction with the
current forms of partnership cooperation. The arithmetic mean total is 13.38, which is
greater than 10 (the maximum is 20), i.e. as with teachers, satisfaction exists, but not
at a high level. However, it is at a slightly higher level than the level of teacher
satisfaction.

If we observe the distribution of these scores in the group of teachers and
parents, based on the Kolmogorov-Smirnov test, we conclude that the significance in
the group of teachers is equal to .5145, which is greater than .05, that is a hormal
distribution. However, in the group of parents we have a significance lower than .05,
there is no normal distribution, which further leads us to the Mann-Whitney test.
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Table 8. Difference in attitudes about current partnership cooperation aimed
at developing communication skills in the English language

Group Number of  Rank mean Sum of Mann-Whitney test rgsults

respondents Sum ranks Z p (2-tailed)
Teachers 64 58.72 3758 -1.891 .058
Parents 65 71.18 4627

Since the significance is equal to .058, which is greater than .05, we accept that
there are no statistically significant differences regarding items related to the
current partnership cooperation in the group of teachers and the group of parents.

It is important in relation to this task that both in the group of teachers and in
the group of parents we have reached a minimum of 4 and a maximum of 20, which
further implies that some parents and some teachers did not agree with any of the
items of this group, while some agreed with to all items, which means that the answers
in both groups varied. Based on the standard deviation, which is significantly higher
for parents than for teachers, we conclude that the variation in answers is more
pronounced for parents.

The opinions of teachers and parents on the possibilities
of improving partnership cooperation in order to develop
communication skills in the English language

One of the tasks of the research was related to examining the attitudes of
teachers and parents about the possibilities of improving partnership cooperation in
order to develop students’ communication skills in the English language. In
accordance with that, we analysed the sum of the respondents’ degree of agreement
with the last six items, which refer to the attitudes of teachers and parents about the
possibilities of improving partnership cooperation in order to develop students’
communication skills in the English language.

Table 9. Descriptive statistical indicators for variable related to the attitudes
of teachers and parents about the possibilities of improving partnership
cooperation depending on the group of respondents

Number of  Arithmetic Standard - .
Minimum Maximum

Group responders mean deviation .
S Min. Max.
) ) (SD) (Min) ~ (Mex)
Teachers 64 25.08 3.78 17 30
Parents 65 27.08 3.95 13 30
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Table 10 gives us an insight into the descriptive statistics for each of the 6
items, which refer to teachers’ attitudes about the possibilities of improving
partnership cooperation in order to develop students’ communication skills in the
English language.

Table 10. Descriptive statistical indicators for variables related to teachers’
attitudes about the possibilities of improving partnership cooperation in order
to develop students’ communication skills in the English language

Statement (Item) N AM(X) SD Min. Max.
The partnership between teachers and parent
can be improved by more frequent interaction 64 4.27 .76 2 5

between the actors of the partnership.
Children’s communication skills in the
English language can be improved by more
frequent involvement of parents in children’s
work.

Children’s communication skills in the
English language can be improved by
organizing interactive workshops in which
parents and children will participate.
Children’s communication skills in the
English language can be improved by giving
them more creative homework, which will 64 4.19 91 3 5
encourage the joint work of parents and
children.

Communiacation skills in the English
language can be improved using modern
technologies, under the control of parents and
teachers.

Children’s communication skills in a foreign
language can be improved by more effective 64 4.02 .93 2 5
participation of parents in their acquisition.

64 4.00 91 2 5

64 4.00 .89 2 5

64 4.61 .66 2 5

Observing the statistical valuesin Table 10 (AM (X), SD and sig. less than .05)
degree of agreement of teachers with each of the six items (all values are greater than
4), we can conclude that teachers have positive attitudes regarding the possibilities of
improving partnership cooperation. As the arithmetic mean which represents the sum
of the teachers’ degree of agreement with the given six items, is equal to 25.08, it
confirms that the teachers have positive attitudes about the possibilities of improving
partnership cooperation in order to develop students’ communication skills in the
English language.

Descriptive statistics for each of the 6 items, which refer to parents’ views on
the possibilities of improving partnership cooperation are presented in Table 11.
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Table 11. Descriptive statistical indicators for variables related to parents’
attitudes about the possibilities of improving partnership cooperation in order
to develop students’ communication skills in the English language

Statement (Item) N AMX) SD Min. Max.
The partnership between teachers and parent
can be improved by more frequent interaction 65 4.37 .94 1 5

between the actors of the partnership.
Children’s communication skills in the
English language can be improved by more
frequent involvement of parents in children’s
work.

Children’s communication skills in the
English language can be improved by orga-
nizing interactive workshops in which parents
and children will participate.

Children’s communication skills in the
English language can be improved by giving
them more creative homework, which will 65 4.46 .87 1 5
encourage the joint work of parents and
children.

Communiacation skills in the English
language can be improved using modern
technologies, under the control of parents and
teachers.

Children’s communication skills in a foreign
language can be improved by more effective 65 4,52 1.09 1 5
participation of parents in their acquisition.

65 4.62 .76 1 5

65 4.42 92 1 5

65 4.69 71 1 5

Arithmetic means of parents’ degree of agreement with each of the six items
are over 4, that is, the total score is 27.08, which is extremely high, and this further
implies that parents’ views on the possibilities of improving partnership cooperation
are extremely positive.

Based on the given results, it can be assumed that the degree of agreement
between teachers and parents on the possibilities of improving partnership
cooperation differs. Variable, based on the Kolmogorov-Smirnov test, in both groups
is less than .05, so they do not have a normal distribution. Potential overall
differences in teachers’ and parents’ attitudes to the possibilities of improving
partnership cooperation were examined with the appropriate, non-parametric Mann-
Whitney test.
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Table 12. The difference in attitudes about the possibilities of improving
partnership cooperation in order to develop students’ communication skills
in the English language

Group Number of  Rank mean Sum of Mann-Whitney results

respondents Sum ranks 4 P(2-tailed)
Teachers 64 53.82 34445 -3.368 .0007
Parents 65 76.01 4940.5

The result of the Mann-Whitney test gives a significance of .0007, which is less
than .05, therefore we conclude that there are statistically significant differences in
attitudes. Looking at the arithmetic averages, we can notice that parents have more
positive attitudes, and we get the same result looking at the medians, which is 25.5 for
teachers and 28 for parents.

With this, the fourth task of this research was accomplished, by which we
determine that teachers and parents can clearly recognize the methods through which
children's communication skills in the English language can be improved, through the
partnership of parents and teachers.

Differences in the attitudes of parents in relation to the level
of formal education of the parents and the number of foreign
languages used by the parent

In order to examine potential differences in the attitudes of parents in relation
to their level of formal education and the number of foreign languages they use, due
to the size of the sample, the group of parents was further divided into the following
groups: parents with lower education, (elementary and high school) and parents with
higher education (completed university, master’s or doctoral studies). Also, two
another two group of parents are formed, parents who speak just one foreign language;
and parents who speak two or more foreign languages.

We use the Shapiro-Wilk test when examining the differences in the attitudes
of parents in relation to their professional education. This test is used when the sample
size is less than 50 respondents, and in our case, we have 19 respondents in the first
group and 46 in the second group. Based on that test, we get that the significance is
less than .05 in both groups, so we conclude that the feature does not have a normal
distribution in any group. Therefore, we use the Mann-Whitney test and obtain a
significance of .0903, which is greater than .05, therefore we accept that there are no
statistically significant differences between these two groups of respondents.
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Table 13. Differences in parents’ attitudes in relation to professional
education

Number of  Rank mean Sum of Mann-Whitney results

Group respodents Sum ranks Z P(2-tailed)

Parents
with low
formal
education
Parents
with hi
formal
education

19 39.21 745 1.695 .0903

46 30.43 1400

When analysing differences in parental attitudes based on the number of
foreign languages they use, the Shapiro-Wilk test is employed due to sample size
considerations. For the first group, the significance is below .05, indicating a non-
normal distribution of scores. However, for the second group, the significance is
above .05, confirming a normal distribution. Subsequently, the Mann-Whitney test is
applied to the results of the first group. The obtained significance, .1807, exceeds .05,
suggesting no statistically significant differences in parental attitudes based on the
number of foreign languages they speak.

Table 14. Differences in parents’ attitudes in relation to the number
of foreign languages they use

Number of  Rank mean Sum of Mann-Whitney results
Group

respondents Sum ranks Z P(2-tailed)

Parents
who use
one foreign
language
Parents
who use
two
or more
foreign
languages

43 33.55 14425 1.336 .1807

19 26.87 5105

Based on the obtained results, we conclude that there are no differences in the
attitudes of parents in relation to the level of formal education and the number of
foreign languages they use.
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Differences in teachers’ attitudes in relation to the length
of work experience

In order to examine the potential differences of teachers in relation to length of
service we divide teachers into the following groups: teachers with less than 10 years
of experience and teachers with more than 10 years of experience, that includes
teachers who work in private schools, teachers working in public schools, and teachers
employed in both private and public schools.

In order to examine the differences in teachers’ attitudes in relation to work
experience, due to the size of the sample, we use the Shapiro-Wilk test, which gives
significances greater than .05 in both groups, so it is concluded that the characteristic
score of teachers in both groups has a normal distribution. That’s why we use the
Student's t-test to examine the differences, which gives a significance of .2436. Since
the result is greater than .05, we accept that there are no statistically significant differ-
ences in the respondents’ attitudes. However, the obtained effect size is .307, which
indicates a small effect.

Table 15. Differences in teachers’ attitudes in relation to the length
of work experience

Number of  Rank mean Sum of Student’s t-test results
respodents Sum ranks Z P(2-tailed)

Group

Teachers

with less

than 10 41 83.00 8.03 62 1.177
years of
experience

Teachers

with less

than 10 23 80.61 7.35

years of
experience

When examining the differences in teachers’ attitudes in relation to the type of
employment, the Shapiro-Wilk test is used, which as a result in all three groups gives
a significance greater than .05, so it can be considered that the feature score has a
normal distribution in all three groups. Therefore, we use a one-way analysis of
variance (One way ANOVA test) and conclude that there are no statistically
significant differences in teachers’ attitudes in relation to the type of employment
(F(2.61) = .819, p = .4459 > .05).
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Based on the obtained results, we conclude that there are no differences in the
attitudes of teachers in relation to the length of work experience.

Discussion

The results show that teachers and parents are receptive to fostering mutual
partnership and recognize the significance of enhancing English communication
skills. Both groups highly value these skills, seeing them as crucial for children’s
well-being and development. This aligns with previous research highlighting parents’
keen interest in collaborating with educators to support language learning and skill
development (Harji & Balakrishnan & Letchumanan, 2017; Harper & Pelletier, 2010;
Indriati, 2016; Linse & Bladas, 2014).

The observed positive attitude of parents towards the importance of developing
communication skills in English in children is also correlated with the findings that
indicate that parents of middle economic class, who strive to rise on the socio-
economic ladder, especially insist on the early acquisition of language skills in
English, which is especially present in Asian countries and especially pronounced in
children who attend private schools with relatively better ratings compered to others
in Asia (Nair et al., 2014).

Data analysis indicates that both teachers and parents are generally content with
the current level of partnership, though it's not exceptionally high, with significant
discrepancies in perceptions of the partnership process. Diverse views are evident,
especially regarding various forms of cooperation aimed at developing communica-
tion skills in a foreign language. While parents tend to believe in the effectiveness of
existing family-school partnerships, opinions vary on whether teachers adequately
inform parents about supporting children’s English language skills. Parents from
middle economic backgrounds, particularly in Asian countries, prioritize early Eng-
lish language learning for their children, especially those attending highly regarded
private schools (Nair et al., 2014; Shastri, 2009).

Differences in how teachers and parents see the partnership and their role in it
are somewhat expected. Researches indicates that the earlier development of parents’
pedagogical competences plays a major role (Harper & Pelletier, 2010), as well as the
fact that the concept of partnership is not understood in the same way by parents and
teachers who rely on partnership in the educational process in their pedagogical work
(Lekli & Kaloti, 2015; Pavlovi¢-Breneselovi¢, 2014). However, it is important to
point out here that in this research no significant difference was found in the attitudes
of parents in relation to their level of formal education and the number of foreign
languages they speak. This is somewhat contrary to research findings that point out
that parents’ education is a key predictor of their motivation and willingness to engage
in partnership with the school and other educational institutions (Javier & Jubay Jr,
2019; Lekli & Kaloti, 2015; Plummer, 2011). The differences that occur between the
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data obtained by this research and other studies dealing with similar issues can be
attributed to the limitations of this study regarding the scope and characteristics of the
sample of teachers and parents.

Teachers’ work experience doesn’t significantly affect their attitudes toward
partnering with families. Regardless of seniority, teachers are equally motivated to
collaborate with parents in enhancing students’ communication skills. This can be
attributed in part to the emphasis on partnership in teachers’ training and ongoing
professional development, which has gained prominence due to technological
advancements and societal changes in modern education (Savi¢, 2014; Pavlovi¢-
Breneselovi¢, 2014).

Both teachers and parents’ express positivity regarding methods to enhance
children’s English language communication skills. They agree that improving the
partnership between teachers and parents requires more frequent interaction and that
students’ communication skills can benefit from setting realistic goals by teachers and
increased parental involvement in their children's work.

Numerous studies indicate that children today spend most of their free time in
front of computers, phones and tablets playing video games and watching various
content (Al-Kadi & Ahmed, 2018; Dash 2013; Lekawael, 2017), and often is
suggested that it is necessary to direct them and show them how that time “for play”
can become time for acquiring knowledge and also improving communication skills
in the English language (Lekli & Kaloti, 2015; Plummer, 2011).

Bearing in mind these tendencies, there’s a clear need to further empower
parents and teachers for effective partnership cooperation. This is crucial not only for
enhancing students’ communication skills but also for providing essential support in
unlocking their full potential and ensuring their well-being. Thus, fostering effective
partnerships between teachers and parents emerges as a fundamental educational goal
in contemporary education worldwide.

Conclusions

Based on the above analysis we see a general affirmation of positive attitudes,
both of teachers and parents, about partnership relations in order to improve students’
communication skills in the English language.

In addition, we can draw the conclusions that in general both:

— Teachers and parents highly value the importance of improving students’
communication skills in the English language.

— Teachers and parents have a positive opinion about the role of the family in
improving students’ communication skills in the English language.

196



Stevanovi¢, N., Trajkovié, A.: Partnership between Teachers and Parents to Improve ...
350PHUK PAJIOBA ¢ I'OJI. 27 o EP. 26 ¢ JIELIEMBEAP 2024 ¢ 179-200

— Teachers and parents are mostly satisfied with the current state of various
forms of partner cooperation aimed at developing communication skills in
the English language.

—Teachers and parents can clearly recognize the methods through which
children’s communication skills in the English language can be improved,
through the partnership of parents and teachers.

— There are no differences in the attitudes of parents in relation to the level of
formal education and the number of foreign languages they use.

— There are no differences in the attitudes of teachers in relation to length of
work experience.

Having in mind all of the above, it can be concluded that it is necessary that
both teachers and parents must collaborate to support children’s learning and
development, emphasizing partnership and a systemic approach. Recognizing
differences in perspectives, defining specific roles, and establishing clear
organizational structures are crucial. Dialogue, power sharing, participation, and trust
are essential for effective partnership. Teachers should inform parents about ways to
enhance students’ English language skills, such as optimizing free time activities. This
study highlights positive attitudes among teachers and parents toward partnership in
improving English language communication skills. However, the research’s
limitations, including a small sample size limited to Serbia, underscore the need for
caution in generalizing results. Future research should involve larger and more diverse
samples, potentially incorporating students’ perspectives to gain a comprehensive
understanding of how parent-teacher partnerships impact the English language
proficiency.
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HEHA/Jl J. CTEBAHOBHh

Yuusepauret y Kparyjesmy — @axynreT nmegaromkux Hayka, JaronnHa
AHBEJINJA M. TPAJKOBUh

ITAPTHEPCTBO UBMEDBY HACTABHUKA U POAUTEJ/bA Y INJbY
YHANNPEBUBAIbA KOMYHUKAIIMJCKUX BEHITUHA HA EHI'VIECKOM
JE3UKY KOJl YYHEHUKA

PE3MME

Huss pana je ncuTHBamkbe MAIUBCHA HACTABHUKA M POANUTEIha O TAPTHEPCKIM OJTHOCHMA
y by MOOOJBIIalkha KOMYHHKAIN]CKUX BEIITHHA Ha SHIJIECKOM je3WKy KOIl YUCHUKA.
HcTpaxuBame je CIIpOBEICHO NMPUMEHOM [IBa MHCTPYMEHTA, CKalle IpOIeHe, MoceOHO
KOHCTPYHCAHUM 3a IMoTpede HCTpaXkuBama. Y30pKoM je o0yxBaheHo 64 HacTaBHUKA U 65
poautesba ca Tepuropuje Pemyoiuke Cpouje. JloOujeHu pe3yaTaTu NoKas3yjy MO3UTHBHE
CTaBOBE NpeMa pa3BHjarby MapTHEPCTBA KOJ 00e rpyre UCIUTaHHKA, ajld U IOCTOjamke
CTaTUCTHYKH 3HAYajHE pa3iiuke usMeljy ode rpyre, mpu 4eMy Cy CTaBOBH POJMTEIha 3HA-
YajHO MO3UTUBHHjH. Pe3ynTaT HCTpakMBama yKa3yjy Ha BaKHOCT JOMPHUHOCA adupMa-
1[1j€ MO3UTHBHUX WHTEPIIEPCOHAIHNX CTaBOBA, KAKO HACTaBHHKA TAKO U POJIUTEIhA KOjU
Cy BaXHH y YCIIOCTaBJbalbhy NAaPTHEPCKUX OIHOCA Ka yHarpelhemy KOMYHHKAIW)jCKHX
BEIITHHA Ha CTPAHOM je3HKY KOJ] yueHuKa. Kama cy y nmuTamy orpaHuYeha HCTPaKUBamha,
HCTPaXHUBAKE j& CIIPOBEICHO HA OTPaHUYEHOM Y30pKY, I1a je MOTPeOHO OUTH OTpe3aH Mpu
TeHepalu3aliju pe3yirata. Tpebda y3eTH y 003up U TO Jja Cy HCITUTHBAHN HACTAaBHUIIHA U
POIUTEIFN U3 pasNUUUTHX KpajeBa PemyOmmke CpOwje, ma ce He MOXKe 3HATH [1a JIK
nocroju onpeheHo OJACTyIMamke Y 3aBUCHOCTH O] perroHa wid ommrtuHa. [Ipemopyka je
CIPOBECTH UCTPAKUBAIHEC M €BEHTYaJIHO YKJBYYHTH M CTAaBOBE YUCHUKA Y MCIUTHBAME
Kako OU ce JOILIO A0 MOTIIYHH]jE CITHKE.

KibyuHe peun: napmuepcmeo y 06pazosarsy, KOMyHUKayujcke eeuimune, eHenecKu jesux
Yy HAcmasu, napmHepcmeo nopoouye u wkoJe.
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