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ABSTRACT.

IN THE EFL CONTEXT

Due to the fact that extraverted and introverted personalities behave and
react rather differently, especially in the context of foreign language
learning, teachers and learners often believe that these two personality types
have different learning habits and require different learning environments.
This is often reflected in different choices of language learning strategies
that these two personality types make, which has already been proven in
several research studies. However, these studies did not investigate the
selection of language learning strategies in connection to extraversion/
introversion among high school students, so this paper aims to determine
any possible links for this age group. In order to do that the research relies on
the EPQR-S to determine the students’ personality type and Strategy
Inventory for Language Learning to determine the participants’ strategy
preference. The participants who took part in this research were sixty first-
and second-grade students aged 15 to 17 from a medical high school in Novi
Sad. The results from this research were analyzed quantitatively and, based
on the results, it can be concluded that there are differences in strategy
selection. Extraverts use compensation strategies most frequently, while
affective strategies are reported to be the least frequently used. Introverts,
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on the other hand, report the highest use for metacognitive strategies and
the lowest for affective strategies, similar to extraverts.

extraversion; introversion; EFL; language learning strategies; high school
students.

INTRODUCTION

Many research studies so far have established that foreign language
learning is best regulated by language learning strategies (hence-
forth LLS), which are effective, purposeful and directed attempts of
the learner to consciously apply different techniques, methods and
approaches in order to learn the foreign language (cf. Oxford, 1990;
Ddrnyei, 2005, p. 165). The selection of LLS is influenced by a variety
of factors, some tied to the learning context and others stemming
from the learner’s personality. The latter is a complex phenomenon
whose many traits can greatly contribute to success in foreign lan-
guage learning, but can also impede it. In English language teaching
(ELT) educational studies the greatest emphasis has been put on the
dimension of extraversion/introversion since the behaviour of
these personality types is best seen in communication, which is cru-
cial for success in foreign language acquisition. This paper relies on
the quantitative approach to investigate how the factor of extraver-
sion and introversion influences the selection of LLS. The research
includes sixty high school students from Serbia who filled in the Ey-
senck Personality Questionnaire - Revised Short Form - Extraver-
sion and Strategy Inventory for Language Learning and it aims to
find some regularities which will shape pedagogical implications
and recommendations in order to improve the process of foreign
language acquisition.

THEORETICAL FRAMEWORK

322

Language learning strategies are one of the most important con-
cepts in the field of foreign language learning and in the period of
the last few decades they have been vastly researched. Chamot
(1987, p. 71) defines them as “processes, techniques, approaches and
actions that students take to facilitate the learning and recall of
both linguistic and content areas of information” but researchers
such as Rubin (1975), 0’Malley and Chamot (1990), Oxford (1990), EI-
lis (1994) and Williams and Burden (2001) have also determined that
LLS are learning processes consciously selected by the learner
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which can facilitate the internalization, storage, retrieval, or use of
the new language (Oxford, 1990, p. 4; Cohen, 1998, p. 5). Chen (2016,
p. 4) stipulates that LLS help learners in a number of ways because
students are able to identify the material that needs to be learned
(e.g. make a distinction between familiar and new words), distin-
guish it from other material if need be (e.g. decide if a new word
should be learnt or not at that point in the learning process), group
it for easier learning (e.g., grouping vocabulary by category into
nouns, verbs, adjectives, adverbs etc.), have repeated contact with
the material (e.g. through classroom tasks or homework assign-
ments), and formally commit the material to memory when it does
not seem to be acquired naturally (whether through rote memory
techniques such as repetition, the use of mnemonics, or some other
memory technique).

Various authors such as Rubin (1975), O’Malley and Chamot
(1990) and Oxford (1990) classified LLS in various ways, but the tax-
onomy used in this paper is the one by Oxford (1990), where she di-
vides LLS into direct (directly involve the target language) and indi-
rect strategies (tackling the learning context, not the learning pro-
cess itself). The former group of strategies is further divided into
memory strategies (creating mental linkages, applying images and
sounds, reviewing well, employing action), cognitive strategies
(practicing, receiving and sending messages, analyzing and reason-
ing, creating structure for input and output) and compensation
strategies (guessing intelligently, overcoming limitations in speak-
ing and writing), while the latter tackles the factors that surround
the process of learning (metacognition, social contacts and stu-
dents’ affective states).

The very process of selection of LLS is influenced by a host of fac-
tors: the nature of the task determines the scope and possible com-
bination of LLS (Oxford, 1990, p. 13), students’ motivation influences
the number and appropriateness of LLS (Cohen, 2003) and foreign
language proficiency also has a similar effect on LLS (Pavi¢i¢ Takac,
2008, p. 55; Crnogorac Stanisljevié, 2018, p. 259). In addition, Catalan
(2003) and Bikicki (2012) stipulate that the students’ gender is also
significant when LLS are concerned claiming that female students
use a wider range of strategies in comparison to male students. Fur-
thermore, Brown (2000, pp. 11-12) claims that the student’s learn-
ing style has a powerful effect on the choice of LLS, so for example,
students with the dominant analytical learning style will prefer cog-
nitive strategies of analysis, deductive reasoning or translation (cf.
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Komaromi 2012). Finally, Ehrman and Oxford (1989) investigated
the connection of LLS and learner personality including extraver-
sion/introversion and found that introverts and extraverts require
different learning environments due to their different personali-
ties.

Nelson-Jones (2015, p. 65) defines extraversion as “an attitude
type characterized by concentration of interest on the external ob-
jects” i.e. the focus is on the outer world and introversion as “an at-
titude type characterized by orientation in life that particularly val-
ues subjective psychic contents”(Nelson-Jones, 2015, p. 65), i.e. the
focus is on one’s inner mental activity. According to Nelson-Jones
(2015), extraverts are talkative, assertive, gregarious, impulsive and
enthusiastic, they like being around other people and taking part in
activities which involve socializing, while introverts are quiet, care-
ful, thoughtful and reserved and they prefer being on their own
rather than around other people. Eysenck and Chan (1982) also
came to the similar findings, i.e. that extraverts receive energy from
outside sources, whereas introverts thrive on the inner world of ide-
as. It can be, therefore, inferred that introverts and extraverts pre-
fer different activities and learning environments and, therefore,
they may prefer different language learning strategies, which was
also pointed out by Ehrman and Oxford (1989). They supported this
by stating that extraverts, for example, prefer highly interactive ac-
tivities such as group work or role-play, whereas introverts prefer
working alone or in pairs with someone they know very well and
dislike group work. Therefore, they conducted several studies to in-
vestigate the type of LLS these two personality types use in the
learning process.

In their first study, Ehrman and Oxford (1989) hypothesized that
extraverted learners use more affective and social strategies and au-
thentic language and that introverted learners use more independ-
ent and self-management strategies. The only significant difference
which was established in this study was related to affective strate-
gies, which were used more by extraverts. In addition, extraverted
learners reported using visual strategies more than introverts. In
contrast to the researchers’ expectations, the study showed that in-
trovert learners tend to use more strategies for searching for and
communicating meaning than extraverted learners. Based on these
results, the authors concluded that introverts have a tendency to
try looking for the context and meaning before they start acting,
which could be associated with their personality characteristics.
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In their second study, Ehrman and Oxford (1990) found a signifi-
cant difference in terms of social and metacognitive strategies, the
first more selected by extraverts and the second one by introverts.
In addition, introverts stated that they prefer studying alone and
avoid social contact, which can also be associated with their prefer-
ence for reading and writing skills. However, the study did not show
any differences between introverts and extraverts in terms of mem-
ory strategy use, which can be supported by the fact that introverts
do well in long-term and extraverts in short-term memory. Most of
the results from the first two studies were confirmed in Oxford and
Ehrman (1995).

Wakamoto’s (2000) research including 254 college students
showed extraverted learners’ preference for functional practice and
social affective strategies. He found that extraverts tend to use eight
LLS more than introverts, but no significant differences were found
for metacognitive strategies. Lastly, Nikoopour and Farsani (2010)
conducted a study which included 137 students from five different
universities and found that these two personality types did not
show any significant difference regarding the choice of language
learning strategies.

Varied results of these studies can be explained by the fact that
factors other than learners’ personality should be taken into consid-
eration, i.e. all these studies included learners of different ages, cul-
tural backgrounds and different levels of proficiency. None of them,
however, used a sample of high school students, who are a popula-
tion of specific psychological and emotional characteristics due to
the fact that they are undergoing puberty and maturation, which is
why they are the focus group in this paper.

METHOD

In order to confirm the results from earlier studies which claim that
the dimension of extraversion/introversion influences the choice of
LLS in the EFL (English as a Foreign Language) context, we decided
to research a sample of sixty teenagers who attend the first and sec-
ond grades of medical high school in Novi Sad (thirty students from
each grade). They were between 15 and 17 years of age so their par-
ents signed a consent form for this research study. As for their pro-
ficiency level in English, they have been learning English since the
first grade of primary school, so on average they were the B1 level of
CEFR, but the expectation is that, due to factors that affect profi-
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ciency, it would vary to some extent. For the purpose of this re-
search, the participants were asked to fill in the Eysenck Personality
Questionnaire - Revised Short Form - Extraversion (EPQR-S) (Ey-
senck and Eysenck, 1985), which is part of a larger inventory of per-
sonality traits and contains 12 items for the subscale of extraver-
sion, and Oxford’s (1990) Strategy Inventory for Language Learning,
which comprises 50 statements that informants assess on a
five-point Likert scale. Each item in both questionnaires was trans-
lated into Serbian so that the participants could answer more accu-
rately. On the basis of their answers in the first questionnaire the
participants were categorized either as extraverts or introverts and
then these results were intersected with the data from the second
questionnaire in order to compare the strategy selection of extra-
verts and introverts.

RESULTS AND DISCUSSION

As previously mentioned, the participants were asked to complete
the Eysenck Personality Questionnaire - Revised Short Form (di-
mension of extraversion) in order to determine which personality
type they belong to and on the basis of their answers it was estab-

lished that the sample consists of more extraverts than introverts
(Table 1).

EXTRAVERTS INTROVERTS
15T GRADE 24 6
2ND GRADE 22 8
TOTAL 46 14

TABLE 1:

326

NUMBER OF EXTRAVERTS AND INTROVERTS IN THE SAMPLE

Before comparing the frequency of the use of LLS by extraverts
and introverts we should note that all participants together showed
moderate strategy use (overall M=2.87) according to Oxford’s (1990)
classification (low: 1.00-2.4, medium: 2.5-3.4, high: 3.5-5). However,
the average use of separate strategies varied greatly. Namely, the
least used strategy had a low use (M=1.28), while the most used strat-
egy had a high use (M=4.17), which definitely warrants further in-
vestigation with respect to the personality dimension of extraver-
sion/introversion in relation to the choice of LLS.
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When the average use of LLS for both extraverted and introverted
students is compared (Table 2), we can see that extraverts use com-
pensation strategies most frequently (M=3.25), while affective strat-
egies are reported to be the least frequently used (M=2.55). Intro-
verts, on the other hand, report the highest use for metacognitive
strategies (M=3.12) and the lowest for affective strategies (M=2.11),
similar to extraverts.

extraverts introverts

LLS category M SD M SD

Memory strategies 2.56 0.6084 2.13 0.4789
Cognitive strategies 3.05 0.5649 2.60 0.5299
Compensation strategies 3.25 0.3709 2.96 0.5360
Metacognitive strategies 3.15 0.5226 3.12 0.4432
Social strategies 3.11 0.5071 2.69 0.6238
Affective strategies 2.55 0.9260 2.11 0.7502
average 2.95 0.5833 2.60 0.5603

TABLE 2: FREQUENCY OF LLS CATEGORY USE

When individual strategies are observed, there are some differ-
ences between extraverts and introverts, which will be discussed in
the rest of the paper. The first observed group of strategies are
memory strategies (Table 3), where no high LLS use was reported for
either extraverts or introverts. Strategies 5, 6, 7 and 8 have a low
use, which is expected to some extent, as the informants are teenag-
ers who usually do not learn the foreign language this way. The only
point of difference between extraverts and introverts in this group
of LLS is strategy 9, which corroborates the finding of Ehrman and
Oxford (1989) that extraverts are more often visual learners.

M M
MEMORY STRATEGY
EXTRAVERTS | INTROVERTS
1.1 think of relationships between what I already know and 2.98 2.43
new things I learn in English.
2.1 use new English words in a sentence so I can remember 2.98 2.29
them.

TABLE 3: COMPARATIVE FREQUENCY OF MEMORY STRATEGIES
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3.1 connect the sound of a new English word and an image or 3.28 2.50
the picture of the word to help me remember the word.

4.1remember a new English word by making a mental 3.22 2.57
picture of a situation in which the word might be used.

5.1 use rhymes to remember new English words. 2.26 2.14
6.1 use flashcards to remember new English words. 1.70 1.21
7.1 physically act out new English words. 1.78 1.43
8.1 review English lessons often. 2.13 2.36
9.1 remember new English words or phrases by 2.74 2.21
remembering their location on the page, on the board, or on

a street sign.

TABLE 3: COMPARATIVE FREQUENCY OF MEMORY STRATEGIES

The second group of LLS, cognitive strategies, again show medi-
um use in more than half of strategies for both extraverts and intro-
verts, but there are also some interesting differences. Namely, strat-
egy 11 indicates a high use for extraverts and medium use for
introverts, which is in line with extraverts’ preference for talking
and communication. Another point of difference between the two
personality types is strategy 22, which testifies of extraverts’ fluen-
cy and spontaneity in the use of the foreign language. Additionally
interesting is the high use for strategy 15 for both personality types,
but having in mind the profile of the informants in this study, it can
be concluded that this is regular teenage behaviour (Radi¢-Bojani¢,
2021). Finally, two strategies that show a low use for both personal-
ity types, 17 and 20, indicate that the informants rarely write in Eng-
lish and that they do not try to find patterns in English, which could
be connected with the syllabus in the medical high school.

M M
EXTRAVERTS INTROVERTS

COGNITIVE STRATEGY

10. 1 say or write new English words several times. 3.35 3.07

11.1try to talk like native English speakers. 3.57 2.86

TABLE 4: COMPARATIVE FREQUENCY OF COGNITIVE STRATEGIES

328
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12. 1 practice the sounds of English. 2.96 2.50
13. 1 use the English words I know in different ways. 3.41 2.86
14.1 start conversations in English. 2.39 2.21
15. 1 watch English language TV shows spoken in English 4.28 3.79
or go to movies spoken in English.

16. 1 read for pleasure in English. 2.59 2.64
17.1 write notes, messages, letters, or reports in English. 2.33 2.21
18.1 first skim read an English passage (read over the 3.26 2.57
passage quickly) then go back and read carefully.

19.1look for words in my own language that are similar to 2.78 2.50
new words in English.

20. I try to find patterns in English. 2.28 1.57
21.1 find the meaning of an English word by dividing it 2.93 2.50
into parts that I understand.

22.1try not to translate word for word. 3.54 3.07
23. 1 make summaries of information that I heard or read 3.04 2.07
in English.

TABLE 4: COMPARATIVE FREQUENCY OF COGNITIVE STRATEGIES

The last group of direct LLS, compensation strategies, again
shows a medium use in the majority of cases, but there are some no-
table differences. In strategy 24 extraverts register a medium use,
while introverts report a high use. This difference could be ex-
plained by the fact that this strategy requires some consideration of
the context in order to make guesses, which is the behaviour more
typical of introverts, who usually first think and then act as Ehrman
and Oxford (1989) also concluded. On the other hand, strategy 26,
which indicates a high use for extraverts and a medium use for in-
troverts, requires the opposite type of behaviour and spontaneity,
which is more typical of extraverts. Finally, strategy 29 is the only
one where both introverts and extraverts report a high use. Howev-
er, this strategy is not inherently tied to personality types, instead it
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testifies of the level of the informants’ proficiency, i.e. their knowl-

edge of synonyms.

COMPENSATION STRATEGY M M
EXTRAVERTS | INTROVERTS

24. To understand unfamiliar English words I make 3.33 3.50
guesses.
25. When I can’t think of a word during a conversation in 3.30 2.93
English, I use gestures.
26. 1 make up new words if I do not know the right ones in 3.28 2.36
English.
27.1read English without looking up every new word. 3.46 2.71
28.1try to guess what the other person will say next in 2.54 2.57
English.
29.1fIcan’t think of an English word, 1 use a word or phrase 3.63 3.71
that means the same thing.

TABLE 5: COMPARATIVE FREQUENCY OF COMPENSATION STRATEGIES

The first in the group of indirect LLS are metacognitive strategies,
where again the majority of strategies have a reported medium use.
Strategy 32 shows a high use for both subsamples, which is com-
mendable, while strategy 34 shows a low use for both subsamples.
The only point of difference is strategy 33, where extraverts actively
seek out new ways to be better learners, which is a behaviour more
typical of this personality type and also something that Ehrman and

Oxford (1990) established.

M M
METACOGNITIVE STRATEGY
EXTRAVERTS INTROVERTS
30. I try to find as many ways as I can to use my English. 3.30 3.29
31. I notice my English mistakes and use that 3.35 3.21
information to help me do better.
32.1pay attention when someone is speaking English. 3.83 3.93

TABLE 6: COMPARATIVE FREQUENCY OF METACOGNITIVE STRATEGIES
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33.1try to find out how to be a better learner of English. 3.65 3.36
34.1plan my schedule so I will have enough time to study 2.13 2.36
English.

35.1look for people I can talk to in English. 2.91 3.14
36.11ook for opportunities to read as much as possible in 2.70 2.64
English.

37.1have clear goals for improving my English skills. 3.02 3.00
38.1think about my progress in learning English. 3.46 3.14

TABLE 6: COMPARATIVE FREQUENCY OF METACOGNITIVE STRATEGIES

When affective LLS are concerned, two strategies show a medium
use for both personality types (39 and 40) and two strategies show a
very low use (43 and 44), which indicates that neither introverts nor
extraverts think about or discuss their feelings regarding foreign
language learning. As for strategies 41 and 42, in both cases extra-
verts report a higher use, which indicates that introverts neither
encourage themselves nor do they regulate their negative feelings
to a large extent. A similar low use of affective strategies by intro-
verts was also discovered by Ehrman and Oxford (1989) and Oxford

and Ehrman (1995).
M M
AFFECTIVE STRATEGY
EXTRAVERTS | INTROVERTS

39. 1 try to relax whenever I feel afraid of using English. 3.43 2.71
40. I encourage myself to speak English even if I am afraid 3.37 3.00
of making a mistake.

41.1give myself a reward or treat when I do well in English. 2.78 2.21
42, Inotice if I am tense or nervous when [ am studying or 2.91 2.29
using English.
TABLE 7: COMPARATIVE FREQUENCY OF AFFECTIVE STRATEGIES
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43,1 write down my feelings in a language learning diary.

1.33

1.14

44,1 talk to someone else about how I feel when I am
learning English.

1.48

1.29

TABLE 7: COMPARATIVE FREQUENCY OF AFFECTIVE STRATEGIES

The last group of LLS are social strategies, where, despite expec-
tations, both extraverts and introverts report a medium use, except
for strategy 50, where a low use is registered. This indicates that nei-
ther extraverts nor introverts are interested in Anglophone culture,
which is not an issue that concerns personality types, but a higher
level of ethnocentrism (Radi¢-Bojani¢, 2019). The only point of dif-
ference is strategy 45, where extraverts report a high use and intro-
verts a medium use, which falls in line with typical behaviour of ex-
traverted students, as also confirmed by Ehrman and Oxford (1990)
and Wakamoto (2000).

M M
EXTRAVERTS | INTROVERTS

SOCIAL STRATEGY

45.1f 1 do not understand something in English, I ask the 3.63 3.36
other person to slow down or say it again.

46.1 ask English speakers to correct me when I talk. 3.37 2.86
47.1practice English with other students. 3.00 2.86
48.1 ask for help from English speakers. 3.41 2.86
49,1 ask questions in English. 3.02 2.71
50. 1 try to learn about the culture of English speakers. 2.20 1.50

TABLE 8: COMPARATIVE FREQUENCY OF SOCIAL STRATEGIES
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On the basis of the results presented above it can be concluded
that the present research study confirmed to a great extent what au-
thors like Ehrman and Oxford (1989, 1990), Oxford and Ehrman
(1995), Wakamoto (2000) etc. found concerning the connection of
LLS and the personality dimension of extraversion/introversion.
Since the sample in the research were teenagers, it might be advisa-
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ble to suggest some options that would cater for both personality
types while at the same time developing their strategic competence.

The first suggestion is to raise students’ awareness concerning
the range of LLS and their appropriateness to the given task or lan-
guage skill. In addition to raising awareness, teachers should active-
ly practice LLS use with their students and help them decide which
strategies work best for their own personality and learning style. In
other words, students should know that they have a choice; various
options to do the task and participate in the process of language
learning and that none of the choices are better or worse than oth-
ers. This will make students understand that learning is inherently
tied to their own personality and they should, therefore, listen to
the inner self which will help them gravitate towards the best indi-
vidual choices.

In addition to raising students’ awareness, it is important to raise
teachers’ awareness as well, because they should know that student
participation is not only tied to verbal expression in class, but also to
other activities that agree much more with introverts such as quiet
pair-work, helping others, attentive listening and diligent note-tak-
ing. There is much value in such student behaviour and teachers
should find ways to reward it and give praise to such students,
which will be a recognition of their hard work and a reinforcement
for future actions. Furthermore, due to introverts’ nature, they
might need more time to answer a question so teachers should be
more patient and understanding in this case, as they should also
find ways to “tone down” extravert students, whose outgoing na-
ture might lead them to dominate the classroom.

Finally, activities in class should vary so both extraverts and in-
troverts have the opportunity to test and try out different LLS in or-
der to see what works best for them. This might be best achieved by
a flow and exchange of social and reflective activities, where more
dynamic group work is followed by individual or pair-work activi-
ties. This actually means that both personality types get to experi-
ence their comfort zones, but also spaces beyond them, which will in
time make them more flexible, but also gradually reduce anxiety, es-
pecially in the case of introverts who usually struggle in louder,
group activities and public speaking.

CONCLUSION

When comparing the results of extraverts and introverts, both dif-
ferences and similarities could be noticed. First of all, in the compar-
ison of the six groups of LLS the only difference between the two
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personality types was in the case of two most used categories. Name-
ly, extraverts reported compensation strategies to be the most used
category followed by metacognitive strategies, whereas introverts
stated it was the other way around. The remaining four categories
were ranked in the same way in both cases -social, cognitive, mem-
ory and affective strategies. Another aspect taken into considera-
tion when comparing two personality types was the average use of
the groups of LLS. When it comes to the average use of each catego-
ry, extraverts once again showed a higher use of strategies: extra-
verts’ average LLS use was M=2.95, whereas introverts reported the
slightly lower use of M=2.60. More specifically, in the case of extra-
verted participants, all six categories had moderate use. On the oth-
er hand, introverts reported using only four of the categories mod-
erately, whereas the other two had a low LLS use. Furthermore, by
comparing the lowest and the highest means of individual LLS, cer-
tain differences between extraverted and introverted participants
are also noticeable. Namely, the least frequently used strategy re-
ported by extraverts had alow use (M=1.33, 1 write down my feelings
in a language learning diary), while the most frequently used strat-
egy had a high use (M=4.28, I watch English language TV shows spo-
ken in English or go to movies spoken in English). Similarly, for in-
troverted students the least frequently used strategy had a rather
low frequency (M=1.14, I write down my feelings in a language learn-
ing diary), whereas the most frequently used strategy had a high use
(M=3.93, I pay attention when someone is speaking English). All of
this shows that extraverts are more likely to include strategies into
their language learning process, which is also something that Waka-
moto (2000) found. Since personality traits are not prone to changes
(Dérnyei, 2005), it is therefore advisable that teachers vary the
teaching methods and approaches so as to suit both personality
types and to apply a range of assessment methods in order to accom-
modate for both personality types.
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CTPATETUJE 3A YYEILE JE3UKA U
EKCTPABEP3I/IJA/ NHTPOBEP3UJA Y KOHTEKCTY
HACTABE EHI'VIECKOT JESMKA KAO CTPAHOT

[ToImTO Ce eKCcTpaBepTHE U MHTPOBEPTHE JIMYHOCTH TOHAllajy U
pearyjy pasJn4uTo y MHOTMM CUTyalljaMa, ITO YK/by4yje U HacTa-
By CTPaHMX je3VKa, U HaCTaBHULM M yYEHUILU Bepyjy Ja oBa [Ba
TUMNA JIMYHOCTU MMajy pas/In4yuTe HaBUKe y y4elmy U CTora Cy UM
noTpebHe Apyradrje OKOTHOCTH fa 01 MOIVIM Aa Hampezyjy. Buiie
VICTpaXkuBama yTBPAWIO je Jja eKCTpaBepTHU yYeHMUIM BUIIe BOJIe
rpynHe aKTUBHOCTH, jaBHO TOBOpee, CIIOHTaHO ydyelthe y 3aaru-
Ma, Te [ja UM TaKBe aKTUBHOCTU He 13a31Bajy aHKCUMO3HOCT. C ipyre
CTpaHe, YCTaHOBJ/bEHO je Aa MHTPOBEPTHU YyYEHUIU Ipedeprpajy
VIHIVBM/lyaJlHe aKTUBHOCTH TOKOM KOjHX MMajy BpeMeHa Jja pa3Mu-
c/le U Jja IpUIpeMe OArOBOp, Kao U Aa ce He ocehajy HapouuTto
IIPHjaTHO KaJ MOpPajy fia FoBOpe IIpei CBUMa, IIOTOTOBO 6e3 PeTXOo-
He mpurpeme. MehyTrM, y KOHTEKCTy HacTaBe CTPaHUX je3MKa
BeoMa je 3Ha4yajHO U UCIUTATU KaKO Ce OBa [Ba TUIA JWYHOCTHU
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OZlHOCEe TpeMa CTpaTervjaMa 3a y4deme je3rKa, TauyHUje KOjUu TUI
JIMYHOCTH Yelnhe KOPUCTU KOje BPCTe CTpaTeruja, Aa 6u ce Ha OCHO-
By pesyJITaTa MOIVIe JaTH IeJjarolKe MPeropyKe 3a pasBoj CTpare-
IIKe KOMIIeTeHLIMje CXOJHO OHOME LITO C€ YCTaHOBU 3a CBAKU THII
JIMYHOCTU. CTOra ce y OBOM pafly UCIIUTYje IpyImia of, 60 Cpe/IHOIIKO-
Jana fa 6v ce yTBpAUIIO Koje cTpaTeruje yeurhe KOPUCTe eKCTpaBep-
TH, a KOje MHTpoBepTH. [lofary Cy MpUKYIUbeHH y3 momoh [Ba
VHCTPYMEHTa: Aj3€HKOB KpPaTKM YIWTHUK 33 TUII JIMYHOCTU -
[LVIMeH31ja eKCTpaBepsyje U VIHBeHTap cTpaTeryja 3a yueme jesrka.
oK je mpBM yIUTHUK Aao MOJATKe O TOME KOMe TUILy JIMYHOCTU
VCIIUTaHULIU NIpUNaZajy, PYTU je ofpefro CcTpaTellke ImpedepeH-
nuje. KBaHTUTaTMBHA aHa/lIM3a pesyJsTaTa je yTBpAW/a Aa eKCTpa-
BEPTHU YYeHULN Hajuemrhe KOpHCTe KOMIIEH3aTOpHE CTpareruje,
[OK MHTPOBEPTH Hajuyelnhe KOPUCTe METAKOTHUTUBHE CTpaTervje, a
obe rpyre HajMame KopucTte adpeKTUBHE cTparteruje. C 063Mpom Ha
TO Jia Cy y NWTary TUHEjlepy, HUCKa WM BUCOKA yroTpeba HEeKUX
crpareruja Huje nsHeHabyjyha: oBaj yspacr npedepupa fa y4uu cTpa-
HU je3UK KpO3 ayJuoBU3yeJIHE MeAyje, oK C Apyre CTpaHe PeTKO
KOPHUCTe CTpaTeruje Koje MoApasyMeBajy IOKpeTe TeJsa, LpTame,
IpaB/bebe MOZiesIa WM Mara. Ha ocHOBY [00WjeHNX pesysTaTa y
pajy ce U3HOCe M IIPeJJI03U 3a pasBoj CTpaTellKe KOMIIETeHLMje KO,
o6a THIa IMYHOCTY: TIOAU3abe CBECTH O IIOCTOjalby CTpaTerrja Koz
y4eHMKa; I0[u3ame CBECTU O PasIMYUTHUM TUIIOBUMA JIMYHOCTU
KO/l HaCTaBHUKA; paji Ha pPasBojy U YIOTpebU CTpaTeryja; CMemrBa-
B€ pasIMYNTUX BpPCTa CTpaTervja Koje BUIIE OAroBapajy jeJHOM
VIV IPYTOM THITY JINYHOCTY ca IUJ/beM Jja 06a ocTany GpJieKCHOnI-
HUja 1 Mcripobajy HaurHe pazja ¥ yuera Koje 10 Tazja HUCY Tpobasn.
OBo he cBMM ydyeHMIVMa NpPOLIMPUTH pereproap CTpaTervja U
oMoy MM fia ca Bullle yCIiexa CaB/Iafajy CTpaH!U je3UK.

K/bYUYHE PEYM: eKCTpaBep3Hja; MHTPOBEP3Kja; eHIJIECKH je3MK Kao CTpaHU; CTpaTe-
THje 3a y4yeme jearKa; CpebOIIKOIILN.
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